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Higher education is facing greater pressures for reform than perhaps at 
any other time in its existence. Costs are increasing faster tha n inflation 
while the guarantee of a good education seems ever more elusive to stu­
dent s and their parents. As a 2012 ar ticle in the Economist summarizes, 
just 57 percent of students complete a bachelor' s degree within 6 years 
and in the process accumulate an average debt of $26,000 . Alarmingly, 
only a quarter of these graduates are judged as having a proficient level of 
literacy , perhaps due to a rather light average reading load of onl y forty 
pages per class.1 Critics charge that universities are not delivering on their 
promise, instead focusing on maximizing revenue while ignoring th eir 
educational mission, and in the proc ess offering useless or" dumbed down " 
degrees and producing graduates ill-pr epared to enter th e workforce. 2 

Moreover, while the assessment of student learni ng is well developed in 
primary and secondary education, it is far less refined for postsecondary 
education, so in some respects we do not sufficient ly understand to what 
extent universit y students are actually learning or not learning. 3 As with 
many arguments, the reality of the state of higher education is comp lex 
with many shades of gray; clearly our anecdotal experiences lead us to 
believe that universities can and do produce well-qualified graduates, 
though some would argue that we could do bett er . 

Outcomes-based learning is a concept that has been closely associated 
with the production of well-qualified graduates since its rise to popularity 
in the 1990s. This movement is far from new, however, with proposed ori­
gins related to the failure of the Un ited States to launch the world's first 
artificial satellite in 1957. The fact that the Soviet Union beat the United 
States to this ausp icious goal was construed to mean that the American 
educational system was a failure, and thus needed a comp lete overhau l.4 

In this charged environment, John Carroll and Benjamin Bloom devel­
oped the concept of"mastery learning" in the 1960s that specified certain, 
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fixed behaviors as desirable outcomes of the educational experience while 
treating the time in wh ich studen ts sho uld achieve these outcomes as 
a variable. 5 Up until this point, "education" tended to be defined by how 
long students sat in a specific class rather than expectations of what the 
students would actually be able to learn. In the late 1970s and early 1980s, 
William Spady expanded mastery learning into the contemporary idea of 
"outcomes-based instruction," which required that all aspects of an educa­
tiona l system should be organized around a student's achievement of spe­
cific behavioral object ives .6 By the early 1990s, outcomes-based learning 
was a driving factor in curricul um development in primary and secondary 
education and began its rise to prominence within higher education. 

Schools are increasingly acknowledg ing outcomes-base d learning, 
along with its emphasis on accountability, and the importan ce of explor­
ing diverse pedagogical techniques in an effort to improve teaching as 
well as to better defend the effectiveness of the academy in producin g 
competent graduates. Across the higher educa tion spectrum, curriculum 
design is moving "towards an outcomes-based, employment-related and 
market-oriented" system "increasi ngly informed by outside int erests " with 
data derived from the assessme nt of learning outcomes.7 Not everyone is 
comfortable with this trend, however; there is significant disagreement 
that outcomes-based learning is the best or only tool for producing well­
qualified graduates. Cri tici sms include claims that the approach results 
in "dumbed down" curricula that "indoctri nat e" students and discour­
age independent thought; moreover, the basis of outcomes-based learn­
ing is not actually objective, but rather emphasiz es the subjective values 
of its promulgators. 8 Wh ile acknowledgi ng the diversity of thought on the 
necessity of outcomes-based learnin g, the und erlying assumption of the 
authors of this volume is that outcomes-based learning has sufficiently 
strong theoretica l and empirical bases to have value, even if its imple­
mentation may sometimes be flawed. 

Curricu la, therefore, shou ld be designed to achieve spec ific learn ing 
objectives while the effectiveness of pedagogical techn iques should in 
turn be assessed against how well these objectives have been met. While 
larger and better known fields, such as the sciences, education, and En­
glish, have an abundance of literature on pedagogical techniques and 
curriculum design, simi lar resources for heritage conservation simpl y 
do not exist and there appears to be littl e or no evidence of an active 
discussion on outcomes-based learning in this field, much less pedagogi­
cal techniques and curricu lum design. Part of this situation may be due 
to the fragmented, multidisciplinary nature of topics that addr ess the his­
toric environment from disciplines as broad as arc hitect ure , landscape 
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architecture, history, construction management, materials science, envi­
ronmental psychology, and anthropology (among other possibilities) that 
make a focused approach difficult. Even agreeing on a common term to 
describe the activities that we, as professionals and academics, do in the 
hi storic environment has been difficult. Depending on the geographical 
location in the Anglophone world, it may be known as historic preser­
vation, heritage conservat ion, architectural or building conservation, 
cultural landscape conservation, or conserva tion of the historic envi­
ronment. In other languages, words used may be some variation of the 
English "cultural patrimony" (patrimonio cultural [Spanish], patrimoin e 
culture[ [French]), "cultural property" (kulturgut [German]), or "antiquar­

ian" (antikvarie [Swedish]). 
There is even disagreement as to whether or not our activiti es in the 

hi storic environm~nt can be rightly called a discipline or if other dis ci­
plines simply engage in heritage conservation, but this is increasingly be­
coming a less popular perspective, especially in light of the long-estab lished 
degree programs specializing in the historic environment at many uni­
versities and colleges around the world. These programs were based on the 
pioneering master's degree programs developed in the 1960s and 1970s at 
the University of York (U.K.), Columbia University, and Midd le East Tech­
nical University in Ankara, Turkey. 9 Hundreds of programs have been 
created following these pioneers, and at all levels: diplomas, certificates, 
associate's, bachelor's, and doctoral degrees. Unique ontological orienta­
tions, epistemological perspectives, and method ological approaches define 
a discipline, 10 and one could make the argument that heritage conservation 
as applied to the historic enviro nment sat isfies all three requirements. 
The conservation of the historic environment places a unique meaning 
on the authenticity of "historic" buildin g and landscape fabric, has a well­
developed body of knowledge independent of other disciplines, and its 
practitioners have created novel methodologies for the assessment of 
everyth ing from building conditions to stakeholder values. Certainly, 
there is clear evidence that practitioners label themselves with one of the 
many terms for the conservation of the historic environment rather than 
using another disciplinary term, such as "architect," "urban planner," or 
"architectural historian." 

Furthermore, there is also another application of "preservation educa­
tion" to consider, as used by the library science fieldY While librar y and 
archival materials are important aspects of material culture-indeed, 
they are artifacts-does the study of the proper treatment of books fall 
within the scope of "preservation education," as the field of the historic 
environme nt perceives it? We do not believe this to be the case. 
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Last, in the twenty-first century, assumed ideas behind authenticity 
and significance are increasingly being called into question. The traditional 
definition of authenticity, which is well documented in national and inter­
national doctrine, is defined by the presence of "intact" fabric that has 
borne witness to past events. While this "fabric-based" definition of au­
thenticity is still widely taught and employed in professional practice, it is 
now recognized that there are other dimensions of authenticity that are 
far more ambiguous within historic contexts . When we discuss authen­
ticity it increasingly needs to be qualified, as Peter Howard directs when 
he asks, "Which authenticity do you mean ... the authenticity of the ma­
terial? Of the context? Experience? Function? Site?"12 The univocal mean­
ing of authenticity, if it ever existed, is becoming increasingly difficult to 
sustain in the twenty-first century. 

In a similar sense, the meanings associated with "significance"-what 
places have and do not have value - are becoming increasingly diverse. 
Long associated with historical "facts" and aesthetical value, significance 
can now encompass social, cultural, and personal (experiential) values.13 
The traditional concept of significance and these more contemporary 
meanings are often framed as "tangible" versus "intangible" values, respec­
tively, but this dichotomy perpetuates the erroneous assumption that the 
value human beings associate with objects is somehow contained within 
the objects themselves .14 If, as it would indeed seem plausible, all values as­
sociated with historical objects are actually contained within the human 
frame, then all heritage is therefore intangible. 15 

It is not clear, however, how the increasing diversity of meanings as­
sociated with authenticity and sign ificance should influence historic 
environment education, although as a number of chapters in this book 
suggest, the liberal arts may be particularly useful to better understand 
these meanings. Assuming that we make students better aware of these 
issues, how ought a broader definition of significance and authenticity 
affect practice, even when doctrines and regulatory environments tend 
to reinforce narrower, traditional interpretations? If authenticity and sig­
nificance are foundational concepts for all research and practice in the 
historic environment, then this foundation is far from secure, as it is 
under attack from multiple perspectives. To meet this cha llenge, how 
should historic environment educators therefore address the multidi­
mensional meanings associated with authentic ity and significance in 
their research and teaching, especially in terms of how practice should 
be affected? This question, perhaps, is one of most significant ones for 
educators today, yet it has been addressed minimally, if at all, within a 
pedagogical frame. 
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The chapters in this volume that explore some of these issues are the 
result of "Preservation Educat ion: Sharing Best Practices and Finding 
Common Ground," an international conference held on September 8 and 
9, 2012, in Providence, Rhode Island. This conference brought higher ed­
ucation leaders in historic environment programs together from across 
the globe. Attendees from the United States, Australia, Brazil, Canada, 
Italy, Israel, Mexico, the Netherlands, Sweden, and the United Kingdom 
presented their research to explore outcomes-based education in an ef­
fort to produce better historic environment specialists and further define 
educators' roles and responsibilities in the greater professional and public 
arena. While most attendees were from universities or colleges, vocational 
programs were also well represented. 

The dearth of material on preservation/conservation education in re­
lation to the historic environment was the impetus for both the "Preser­
vation Education" conference and this publication. This book will hopefully 
provide a better basis for pedagogical methods for individuals responsible 
for postsecondary instruction at all levels-from the undergraduate to the 
doctoral-which address the historic environment. As far as the editors 
of this volume are aware, this is the first work of its kind that exclusively 
addresses historic environment education at the postsecondary (or ter­
tiary) level that is published by an academic press and, as such, has under­
gone extensive peer review.16 There is therefore little precedent from 
which to base the selection and organization of this volume. The chapters 
herein are therefore representative of a broad range of pedagogical topics 
in an international context. 

A number of sim ilar conferences that have been convened, from the 
1960s on, which also addressed historic environment education, but sev­
eral characterist ics make the 2012 "Preservation Education" conference 
unique. First, it was the first conference of its kind to emphasize learning 
objectives, assessment, outcomes, and specific pedagogical techniques. 
Previously, the focus has tended to be on content, topics, and theoretical 
principles. While these emphases are important, they miss the larger pic­
ture of understanding how students, in specific degree programs, should 
be held accountable in terms of learning outcomes. Second, its interna ­
tional focus is unusual, although not without precedent. The Interna­
tional Council on Monuments and Sites (rcoMos) International Training 
Committee has hosted conferences with an international focus, for instance, 
but most educational conferences have focused on a national scale, such as 
those from National Council for Preservation Education (NCPE), th e Con ­
ference on Training and Architectural Conservation (cOTAC), and Heri­
tage Canada Foundation's National Roundtable on Heritage Education. 
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Third, the "Preservation Education" conference is the only one of its kind 
that has occurred outside of a membership organ ization, making it mor e 
accessible and open to participants from a wider var iety of backgrounds. 
When all three of these characterist ics are combined, the "Preservation 
Education" conference is justifiably unique and will hopefully set a new 
precedent that others will follow. 

Last, the "Preservation Education" conference and this resulting volume 
were largely inspired by a lack of literature on the subject of historic envi­
ronment education at the postsecondary level. For instance, NCPE only es­
tablished the first refereed journal to focus on pedagogical topics in historic 
environment education in 2008. A literat ure review on topics related to his­
toric environme nt education readily shows that there is a chronic lack of 
focus on pedagogy and curriculum development; specifically, there is little 
scholarship on assessing outcomes in the context of historic environment 
programs, defining what a "well-prepared" student is in relation to the job 
market or cont inued academic studies (the Ph.D.), and understanding ex­
pectations in regard to educating students to advance the discipline. This 
volume is therefore designed to provide a foundation for these topics and to 
encourage others to contrib ute original research and case studies to ad­
vance postsecondary level historic environment education. 

Preservation Education: Sharing Best Practices and Finding Common 
Ground is unique within the field of academic study of pedagogical issues 
specific to preservation/conservation due to its breadth of subject matter, 
reflecting the growing number of people involved. In many ways it is a prod­
uct, or an outgrowth, of a long tradit ion of analysis within preser vation that 
has focused on training, which is sometimes called "best practices." 17 In 
other words, the subject of the analysis has shifted from "what is the best 
way to fix a historic building?" to "what are the best ways for teaching 
people how to preserve historic properties (and why) according to the 
various standa rds that have been established?" Additionally , the historic 
resources are no longer just buildings, but a larger and more nuanced col­
lection of landscapes, districts, sites, and objects. As the questions we ask 
have become more comp lex, the resu lting analysis of pedagogical issues is 
increasingly multifaceted, recogn izing there may be more than one way to 
approach the instruction of students through desired outcomes. 

One Perspective on the Literature of Historic Environment Education 

While acknowledging that hi stor ic environment education at the pos t­
secondary level is a globa l endeavor, it is beyond the scope of this volum e 
to conduct a complete lit erature review that encompasses aspects of 
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research and practice on six cont inents representing dozens of languages. 
Instead, we will offer the perspective from the United States as an exam­
ple, not because it is necessarily representative of global practice, but 
because the editors are most familiar with this geograph ical area. What 
is discussed here will be applicable to North American practice in general 
and secondarily to other English-speaking contexts, such as the United 
Kingdom and Austra lia. We recognize that Asian, African, and Latin 
American contexts are not well represented in English-speaking literature 
and encourage others to more fully explore this area . Addit ionally, this 
review is not intended to represent a history of the historic preserva tion 
movement in the United States, as this has been done elsewhere. 18 Michael 
Tomlan and M ichae l Woodcock have already addressed the history of 
graduate historic preservation programs in the United States, so this 
topic will also not b~ addressed in depth. 19 What this review will accom­
plish, however, is a focus on seminal publications and events that influ­
enced the development of the educational components of the field. 

While any contemporary built environment conservation course would 
readily acknowledge the foundational nineteenth-century works of John 
Ruskin 20 and Eugene Viollet-le-Duc, 2 1 a number of influential publications 
arose in the twentieth century that were equally influentia l in creating the 
basis for accepted preservation /conservation rhetoric, although they are 
no longer read on a regular basis. By the turn of the twentieth century, 
preservationists in the United States were increasingly interested in the 
preservation and restoration work happening in Europe, as evidenced by 
numerous reports by the American Scenic and Historic Preservation 
Society on visits to various preservation and restoration projects in many 
countries, including Great Britain. 22 The Society for the Protection of An­
cient Buildings (sPAB), located in England, published some of the earliest 
examples of educational material on conservation techniqu es, such as 
Notes on the Repair of Ancient Buildings (1903), Charles Reed Peers's "The 
Care of Ancient Monuments" published in The Architectural Review (1917),23 

and Albert Powys's Repair of Ancient Buildings (1929). 24 These widely read 
materials focused on technica l detail s, emphasizing a scient ific approach 
to practice, including the need for accurate docum entation. In essence, 
they were taking the preservation principles espoused by the 1877 SPA B 

Manifesto and putting them into action .25 

Wh ile early American preservationists were reading these materials, 
they did not adopt the strict preservationist mentality of the Europeans, 
instead opting to restore buildings to a hypothetical period from the past. 
They did, however, adopt a similar scientific mentality in their efforts as 
with Joseph Everett Chandler's restoration of Paul Revere's house in Boston 
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from 1907 to 1908. A 1914 article from The Architectural Record describes 
Chandler's work as a process of scient ific inference with archaeological 
overtones. 26 Such an approach achieved its full flower in the restoration 
and reconstruction of Colonial Williamsburg in the 1930s where any hint 
of "imagination" or "theatrical" methods was strongly discouraged. Only 
a "valid" scientific approach could restore the one and only "original real­
ity" of a building, according to Colonial Williamsburg's architects. Fiske 
Kimb all's 1935 assessment of the project was that it "evoked substantial ac­
curacy and perfection." 27 To its inventors, Colonial Williamsburg was the 
"historic truth" based in "fact ."28 A comp lete issue of Architectural Record 
in 1935 (vol. 78, no. 6) featured a comprehensive chronicle of the work at 
Colonial Williamsburg and the principles of its restorers and helped in­
troduce a new generation of architects to a specific philosophy behind th e 
restoration of old buildings. 

Not everyone agreed with the restoration philosophy at Colonial 
Williamsburg, however. William Sumner Appleton, the founder of the 
Society for the Preservation of New England Antiquities (now called His­
toric New England), instead emphasized strict preservation over restora­
tion, but, at the same time, was careful to advocate for similar scientifically 
oriented, archaeological techniques in documentation, and, when justified, 
restoration. 29 Appleton's publications that outline this approach helped 
frame the counterpoint to Colonial Williamsburg; eventua lly Appleton's 
ideas prevailed, especially with the Nat ional Park Service, but it would 
take many decades for this to be realized. 

It was in the 1930s that the National Park Service started to assume an 
influential role in historic preservation practice, largely through the ef­
forts of Cha rles E. Peterson. An early, published example of best practice 
in the United States is the 1935 edition of Specifications for the Measure­
ment and Recording of Historic American Buildings and Structural Remains. 
It was "authored" by the Historic American Building Survey (HABS), which 
was part of the National Park Service, just two years after the program's 
creation. It is highly probable Peterson was the sole or contributing au­
thor of this publication, as he was responsible for creating HABs. 30 As the 
title implies, the purpose of this publication (and its subsequent reitera­
tions under various titles to the present, such as the HABS Field Guide) is 
to instruct the reader how to best measure and record historic buildings 
using accurate, scientific methods. 

After World War 11, the National Park Service established its official 
stance on historic preservation, emphasizing "stabilization and preserva­
tion" rather than "restoration or reconstruction" and appropriated the 
words of Diderot, the eighteenth-cent ury French archaeologist: "It is bet-
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ter to preserve than repair, better to repair than restore, and better to 
restore than to reconstruct." 31 Through its Preservation Briefs and Preser­
vation Tech Notes, begun in the 1970s, the National Park Service ha s been 
responsible for promoting a wide variety of technical recommendation s 
and establishing a philosophical approach to interventions. In a similar 
sense, the Secretary of the Interior's Standards, 32 a series of documents 
outlining a doctrinal philosophy of treatment for preservation, restora­
tion, rehabilitation, and reconstruction, and the National Register Bulle­
tins have been enormously influential on historic preservation education, 
justifying the basis for the identification of historic buildings and dis­
tricts as well as their treatment. 

The National Trust for Historic Preservation (NTHP) also played a 
leading role in the development of preservation education in the United 
States during the 196qs and 1970s by hosting a series of three conferences 
in Williamsburg, Virginia, that generated publications that addressed 
questions concerning the definition and scope of the field as well as the 
development of training and educational programs. The first of these 
conferences was the Seminar on Preservation and Restoration, which 
convened in September 1963 and sought to understand "the his tory of 
American preservation (including its European background ), to analyze 
its philosophical basis, examine its present effectiveness, and to discuss 
ideal ways to shape its future ."33 This conference resulted in the book, His­
toric Preservation Today, which, for the first time, began to codify the 
boundaries of the discipline of historic preservation, its history, and its 
philosophy. The appendix of this work contains a page-and-a-half that 
addresses education, with an emphasis on establishing standards, ap­
prenticeship programs, and reference books on historical building con­
struction.34 Arguably, Charles E. Peterson was likely the driving force 
behind these recommendations, emphasizing the need for students to be 
directly engaged in restoration work.35 

A year after the publication of Historic Preservation Today, in March 
1967, the NTHP organized a second conference, "Principles and Guidelines 
Workshop II," which produced Historic Preservation Tomorrow, published 
in the same year. This book refined the work of the earlier conference, but 
it is the chapter by Walter Muir Whitehill that is of particular impor ­
tance, as it describes the need to create a "corps of [preservation] techni­
cians [such as] artisans competent to reproduce the early craft objects 
in wood, masonry and metal, to architects versed in restoration of indi ­
vidual buildings, to planners and landscape architects skilled in creating 
proper surroundings for them." 36 Whitehill called on schools of architec­
ture to create these programs at the graduate level and for scholars to 
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research needed reference books on early American constru ction meth ­
ods and techniques. He also encoura ged institutions to create apprentice ­
ship programs for craf t speople. W hit ehill 's chapter formed the basis of 
The Whitehill Report on Professional and Public Education for Historic 
Preservation, a document published by the NTHP in 1968, which formed 
the foundation of the new degree programs in histo ric preservatio n th at 
American colleges and universities would create over the next decades. 37 

This report advocated for the immediate creation of university and ap ­
prenticeship programs in par tnership with the N THP. 

The third, and last, Williamsburg conference was "Preservation and 
Conse rvatio n: Principles and Prac tices," organized in 1972 in collabora ­
tion with the Internationa l Cen tre for Conservat ion (1cc) in Rome; it pro­
duced a publication by the same name in 1976.38 The material pr esented at 
th is third confere nce included a much stron ger emphasis on art and ma­
ter ials conserva tion than in previous conferences , poss ibly due to the 
influence of the 1cc . This work is particularl y important as it present s in 
clear and unamb iguous detail the professional roles of the preservat ion / 
restoration architect, histo rian, mat erials conservator, and preservation 
planner. It also includ es a ser ies of chapters on historic preservation edu­
cation , including an analysis by Stephen Jacobs on the inadequ acy of most 
universit ies to address th e grow ing need to crea te preservation-specific 
progra ms, while lauding the nascent efforts of th e preserva tion programs 
of Columbia Univers ity, Corne ll Univers ity, the Univers ity of Florida 
at Gai nesvi lle, and the University of Virginia at Charlottesvi lle.39 The art 
conservation degree program at New York Univers ity's Conse rvation 
Center, which produced some of the first American arch itect ur al conser­
vators, is descr ibed in det ail, includin g its curricula and specializations. 40 

At the time, the inclusion of New York University's university-level 
curricul um in a pub lication was unu sual, and would rema in so through ­
out the 1970s as the major focus on curriculum design was on primary 
and secondary, not tertiary (postseco ndary), education. The first conse ­
quent ial work at the pr imary and secondar y level was Education Through 
Historical Preservation (1979) by Eugene Cizek and Lloyd Sensat, which 
began as a program two years earlier in select Louisiana public schools.41 

Their prem ise was "know ing our past helps us to und erst and the present 
and see th e way toward a more meaningful and environmentally respon­
sible future. "42 In 1981, the Education Through Historic Preservat ion pro ­
gram was the first preserva tion education program to be given an Honor 
Award by the NTHP. 43 Roughly at the same time (1980), Carol D. Holden, 
Gary L. Olsen, a nd Michele R. Olsen produced Historic Preservation 
Education: Curriculum Materia ls. Both publication s were lesson plan in-
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struction manual s directed toward teachers of pr imary ed ucation. l11e 
manual by Holden, Olsen, and Olsen was funded by several preservat ion­
related organizations, including the Champai gn County Historical Mu­
seum , the Illinoi s Humanities Cou ncil , th e Nation al Endowment of the 
Humanities, and N THP. These auth ors were "dee ply concerned by the lack 
of underst anding toda y's childr en show for t heir built environment," and 
thus went on to guide tea chers how to teach th e relevan ce of histori c 
preservation, with an emphasis on architectural histo ry.44 Both Education 
Through Histori cal Preservation and Historic Preservation Education: 
Curriculum Materials differed significantly from early publications pre­
va iling at th e time, like Children and Architecture by Em ily A. Barnes and 
Bess M . Young (1932), where the cu rriculum was focused on architectural 
histor y, design, and nomenclatur e- not on preservation or repa ir.45 

Robert Melnick and Richard Wagner published one of the first guide­
line s on the creation' of post second ary curr icula for hist oric preservation 
programs in 1979. Their article identifi ed six guid elines that all such pro­
gra ms should emphasize: the re should be clear occupationa l outcomes, 
the materi al mu st empha size the int erdisc iplin ary nature of the field, 
only graduate program s should be created (undergraduate programs were 
inappropriate), new program s should be a natur al outgrowth from related 
programs, ther e should be a focu s on regional resources, and the pro ­
grams should remain small to maximiz e quality.46 Ot her, contemporary 
examples of curricu la tended to instead focus on int egrati ng a preserv a­
tion conce ntr atio n within an already exist ing buil t environment pro­
gram, such as interior design or land scape archite cture. 47 

At th e tim e, Melnick and Wagner's art icle was a rare examp le of pub­
lished material providin g guidance in postsecondary historic preservation 
educat ion. In react ion to this lack of spec ific guidan ce on the develop­
ment of postsecondary educational progra m s and thei r curricula, univer­
sity educat ors formed NCPE between 1978 and 1980 at the inst igation of 
the NTHP. 48 It was during this time th at an und erstandi ng was emerg ing 
amon g academics in historic pre servation that greater coor dination and 
communication was needed for the purpo ses of facilitating new and assist­
ing already extant preservation programs, fost ering the exchange of ideas 
(both best practices and pedagogy), and creat ing better public awareness 
about the preservation field. Six years later (1986), th e nonprofit Histor ic 
Preservation Education Found ation was chartered in order to disseminate 
information on imp ortant preservation issues not readily availab le to the 
pub lic. 

By the late 1980s, a broader academic discussion related to preservation 
pedagogy and cur ricul um design had emerged in the form of whitepapers. 
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Publications from more readily available and peer -reviewed sources, such 
as refereed journals and university presses, remained rare. Some of these 
whitepapers are available from the National Center for Preservation Tech ­
nology and Training (NC PTT), the Getty Research Institute, the Interna­
tional Centre for the Study of the Preservation and Restoration of Cultural 
Property (rccRoM) (Rome), as well as various research libraries . These 
papers have been produced by such organizations as the National Park 
Service, NTHP, and NCPE, among others. Examples include A Heritage at 
Risk: A Report on Heritage Education (K-12) and Focus on 2000: A Heri­
tage Education Perspective.49 A cross-referenced index of repositories as 
well as their holdings has yet to be developed, so the current extent of 
these whitepaper s is not fully known . 

The first historic preservation books that universities and colleges used 
as textbooks appeared in the 1980s. These works often found a home in the 
undergraduate and graduate preservation programs across the country, 
even though many of their authors did not necessaril y intend them to be 
used in th is way. James M. Fitch's Historic Preservation: Curatorial Man­
agement of the Built World, published in 1982, was arguably the first such 
example. 5° Fitch's books, along with Keeping Time: The History and Theory 
of Preservation in America by William J. Murtagh (1988), were popular 
because they were written in an easily understood photojournalist format, 
but their objective was still "forma l training" and a basic level of under­
standing that historic places should be preserved. 51 The great shift here was 
the intended (or unintentional) audience, which was now an educated per­
son interested in a preservation introduction, in contrast to a technical 
publication for someone already trained in architecture, city planning, or 
archaeology, which was common up until this time. 

The rise of the book targeted at preservation students took place shortly 
after two key events within the greater history-heritage umbrella: the bi­
centennial celebrations of American independence (c. 1975-87) and the for­
mal organization of public history as a discipline (c. 1976- 79). The 200th 
anniversary of the United States fostered people's interest in their historic 
past, especially in places where significant events had taken place, and so 
outreach to help foster public understanding of historic preservation 
needed to be developed. Furthermore, this approach, akin to the public 
history discipline, had to present the information in a way that was both 
meaningful and und erstandab le. Previous publications, such as the HABS's 
Specifications, were too technical, targeting professionals in existing, well­
estab lished disciplines, rather than assuming their readers originated from 
a broader background. The new historic preservation textbooks made fewer 
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assumptions about their readers' disciplinary background and were ready 
tools to engage a broader public in the field. 

One area that had broad implications for the public, yet relied on a 
specific disciplinary background, was law. The regulatory environment 
figures prominently in the identification and protection of historic re­
sources and has broad impact on property owners and, as such, preserva­
tion law has been central to most historic preservation programs since 
their inception. Robert E. Stipe was an early leader in this area, catalyzing 
interest with his article, "Preservation Lawyers-Unite," in the July 1970 

issue of Preservation News, written while he was on a Fulbright Fellowship 
in England. The NTHP hosted a conference on preservation law in Wash­
ington, D.C., the following year.52 Law journals, such as the Duke Univer­
sity Law Journal and the Wake Forest University Law Review, published 
editions devoted to preservation legal topics in 1971 and 1976, respec­
tively.53 In 1982, the same year that Fitch published his book , Stipe wrote 
the influential publication Local Preservation Legislation: Questions and 
Answers and Historic Preservation in Foreign Countries. 54 These kinds of 
exchanges in preservation legal approaches between Europe and North 
America sustain the tradition of exchanging ideas on theory and practice 
begun by Eugene Emmanuel Viollet-le-Duc and John Ruskin in the nine­
teenth century. 55 

In the twenty-first century, published articles on preservation educa­
tion are increasingly focusing on an international context, such as in the 
Middle East, Latin America, and Asia, and the problems inherent with non­
Western concepts of authenticity and intangible heritage,56 which parallels 
the growth of new programs that address World Heritage, such as the M.S. 
in architecture-heritage conservation and preservation at the University 
of Minnesota. Other emerging themes include techniques to more effec­
tively collaborate with other built environment professionals, even when 
there are significant differences, such as the mapping, bridging, and inte­
grating model developed at the University of Hong Kong.57 More is being 
published on curriculum design and pedagogical techniques, especially 
those focusing on experiential learning, such as the University of Pennsyl­
vania's graduate "praxis" program 58 and service learning as part of Shep­
herd University's undergraduate historic preservation program. 59 Unique 
curricula, such as preservation engineering, are also being explored. 60 

Last, there is an increasing focus on the role of liberal arts education in 
undergraduat e programs, "balancing depth and breadth" in the curricu­
lum, and raising questions in terms of the relation sh ip between under­
graduate and graduate education. 61 
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Perhaps the most promising development in term s of scholarship in 
historic environment education is NCPE's creat ion of Preservation Educa­
tion and Research (PER) in 2008, with Anat Geva and Nancy Volkman 
serving as founding co-editors . This is the first refereed journal in English 
focusing exclusively on issues of historic environment education. 62 Al­
though the journal is based in the United States, its focus is international 
and since its inaugural issue has published on a wide variety of pedagogi­
cal topics of interest to a global aud ience. It holds the promise of becom­
ing an influential and essentia l resource for the historic environment 
educator. 

This publication, as an edited book, is a first-a volume specifically de­
voted to historic environment education-within the United States, and 
possibly abroad, to be published by an academic press. The previous ef­
forts, such as by NCPE and Colum bia University's Preservation Alumni , 
were produced by preservation interest groups. Like the publications that 
came before this, we hope that it becomes a link in a cont inuou sly growing 
chain of understanding on this very important matter, such as a mono ­
graph completely devoted to the subject. 

The Best Practices Shared and the Ground Found in Common 

With the past literature on preservalion education behind us what did 
we-the editors and contributors to this project-find for the present? 
Moreover, what directions for the future are we going (as well as where are 
we not)? We begin with Regina Faden's "You Don't Have to Give Up W hat 
You Love: Liberal Arts at Work," with her interest in museum studies- an 
allied field to historic preservation. According to Faden, at a time when 
Americans are questioning the value of higher education, many parents 
and students want to be reassured that their significant financial and per­
sonal investment toward an undergraduate liberal ' arts education is not 
frivolous. Her premise comes from the fact that many undergraduate col­
leges traditionally fail their students, particularly those in the arts and 
humanities, by not defining the skills students learn at school and their 
practical and meaningful applicat ion-u nless it means graduate schoo l. 
Liberal arts colleges need to help students identif y and apply the skills 
they learn at co llege, possibly as part of an internship. Then college gradu ­
ates will be able to pursue a career without having to forfeit the subjects 
they love because they do not know how to find a place that values their 
skills and interests. Robert Russell continues with a simi lar analysis, ex­
panding it into a comparative study called "First Pete and then Repeat? 
Fundamental Differences in Intention between Underg raduate and Grad-
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uate Preservation Programs." Russell argues that despite the increas ing 
emphas is in undergraduate education across the country on what is es­
sentially job training-the direct (and frequently explicit) correlation be­
tween a major and an assumed future employment trajectory -t he goal 
of undergraduate liberal arts education should not be directly related 
employment. Conversely, the common purpose of graduate training in 
historic preservation is preparation for a professional career. Few choose 
academia or some other path. Therefore, even though there might appear 
to be significant overlap in undergraduate and graduate curriculums, the 
ultimate goals of the two enterprises are different enough that what may 
appear to be the same is actually something very distinctive at the gradu­
ate level from what is taught to undergraduates. 

Robert W. Ogle, in "Thinking and Doing: A Twenty-First Century 
Pedagogy for Preserving the Historic Architectural Artifact," explores 
the historical American educational models that were designed to resus­
citate the skills requisite of the craft tradition and why they failed. He 
also reviews the recent revival in heritage preservation and how certain 
colleges and universities are addressing student and market demand. TI1e 
preservation integrated learning model (PILM)-which looks at statu s 
quo, field school, strategic partnership, and full integration for curriculum 
design-references the historic craft tradition yet integrates the relational 
concepts of thinking-doing, head-hand, theory-practice within a frame­
work that recognizes recent advances in preservation technolog y and the 
vertiginous variety of contemporary higher education institutional struc­
tures in the United States. According to Ogle, PILM serves as a roadmap 
for administrators, faculty, researchers, practitioners , and stewards of 
heritage property to see a clearer pathway to reuniting "thinking and do­
ing" in preservation education, especially at the undergraduate level. 

Andrea Livi Smith's "The Development of a Preservation Planning 
Board Game" studies the experience of senior undergraduat e historic 
preservation students as they develop and design a preservation planning 
educational game at a liberal arts institution as part of their final project 
prior to graduation. The course included the design and administration of 
a questionnaire to assess aspects of preservation planning best adapted 
to game inclusion. The course itself was a valuable learning exper ience for 
the students, who had to deepen their mastery of preservation planning 
concepts and terms as well as work together toward a common goal. 

In order to broaden our horizons (referring to the predominantly North 
American audience reading this book) we also look at international per­
spectives, beginning with Silvio Mendes Zancheti and the "Challenges 
and Dilemmas in Heritage Conservation," looking at Brazil and other 
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parts of the world. Zancheti's approach is on using scientific and cultural 
approaches to conservation. Continuing with the discussion in Latin 
Amer ica is the chapter "Benefits of Using Qualitative Methodologies in 
the Evaluation of Preservation Training Programs' Performance in Devel­
oping Countries: A Case Study of the Northeast Region of Brazil," co­
authored by Karla Nunes Penna and Elisabeth Taylor. Within their research 
they delve into the issue of establishing parameters for evaluating perfor­
mance of preservation training programs in developing countries, which 
has (so far) proven challenging to institutions and professionals. Educa­
tional programs set within harsh social, economic, and political contexts 
where heritage preservation is not usually seen as an essentia l component 
of the urban development process in the face of poverty and social inequal­
ity are confronte d with issues affecting the outcomes of evaluations. Con­
sidering these issues is essential in order to establish appropriate qualit y 
levels for training programs. Evaluations made within this situation 
demand personal reflections and in-depth understanding of a given con­
text, meaning the evaluation should not depend entirely on quantitative 
methods. Gathering information through qualitative methods provides 
new insights into the experiences of individuals, groups, and communities, 
and highlights "invisible" issues. Their aim is to present some of the bene­
fits of utilizing qualitative ethnographic methods to evaluate the perfor­
mance of conservation training centers based on "more realistic" standards. 

Looking to Europe is the example of Sweden, in "Int egrated Conserva­
tion of Built Environments: Swedish Reflections from Three Decades of 
Program Development," co-authored by Bosse Lagerqvist, Ingrid Marti ns 
Holmberg, and Ola Wetterberg. Beginning with the bachelor's program 
in Integrated Conservat ion of Built Environments at the University of 
Gothenburg in 1978, and into the mid-198os, preservation was a local ex­
periment until it was considered acceptable in Sweden's higher education 
curriculum. As a program that brought together sch6larly traditions from 
the humanities, social sciences, natural sciences, as well as technology, it 
was gradually accepted due to the growing societal need for professiona ls 
mastering the complex problems involved when preserving and develop­
ing built environments. Since 1978 the development of content and struc­
ture has been balancing three pedagogical perspectives: the subject 
matter {history of built environments), professional practices, and theo­
retical perspectives with reflection on subject matter and practices. This 
chapter discusses the perspectives of the program's pedagogics and chal­
lenges that provide useful insights on practice-based higher education, 
as well as the necessity to generate research that could contextualize 
coursework with knowledge and meaning. 



I 

L 

A N I NT R O D U CT I O N 17 

From the Middle East, the cradle of humanity's earliest built environ ­
ments and architectural monuments, is a contribution by Shelley-Anne 
Peleg entitled Saving the Stones-Practical Conservation Training 
Program: A Case Study of the International Conservation Center, Citt'a 
di Roma (in Acre, Israel)." According to her research there is a moral 
responsibility in the way cultural heritage is preserved, entailing an on­
going need for new approaches. It means that conservation must continue 
to develop and adopt new holistic approaches that address social values as 
well as the obvious building materials and construction and safety issues. 
Her case study is that of Acre, Israel, where the heritage there to be pre­
served includes the Christian Crusaders and Muslim Ottomans, which is 
administered by the Jewish state's Israel Antiquities Authority and multi­
ple academic institutions. It is within this historic city, built on many lay­
ers of civilization, that modern life continues . Ongoing conservation and 
development procedures present true challenges and questions. Prereq­
uisites for the conservation training programs in Acre include sharing, 
exchanging, and facilitating students from backgrounds of history, art, 
archaeology, and architecture as well as law, theology, sociology, and cul­
tural studies. 

While international perspectives on preservation education are in­
credibly valuable and rich, there is also much to be learned from distance 
learning-education that can take place from anywhere (in contrast to 
somewhere) by means of new technologies and modes of communication. 
We begin with Henry Russell and Philip Leverton's "Delivering a Chang­
ing Conservation Curriculum by Distance Learning in the Twenty-First 
Century." Russell and Leverton provide a U.K. perspective on the chang­
ing shape of university- and college-level education in the field of preserva­
tion as the twenty-first century unfolds. Emphasis is placed on the delivery 
of programs by means of distance learning, enhanced by e-learning capa­
bilities, rather than provision by means of full-time, classroom-based 
tuition. The evolution of the concept of"heritage" is discussed, with regard 
to both the range of buildings, structures, and their settings afforded this 
status, and the growing awareness of the need to understand the signifi­
cance of such assets from a range of perspectives. The question is asked as 
to whether our established understanding of what constitutes a "program" 
is undergoing change as the notion of the traditional "place-based" higher 
education institution comes under challenge. The emergence of opportu­
nities for learning through massive open online courses (Moocs) is noted. 
It is argued that opportunities may emerge for an increasingly more di­
verse range of students to register from a global pool of online options in 
order to meet their particular interests in heritage conservation. 
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In comparison to Russell and Leverton's chapter is "Public History, 
Adult Students, and the Community : Moving Beyond the Distance­
Education Classroom," by Anastasia L. Pratt. Each of the courses brings 
the theories and methods of public history to the students' local commu­
nities. Students visit, analyze, and work with local museums, historical 
societies, archives, and libraries. They complete oral history interviews of 
local people. They become part of their community 's history. In ventur ­
ing into the community, local historians, archivists, librarians, teachers, 
and storytellers are invited to join us in the academic world. Programs 
ranging from webinars to speaking engagements are a natural outgrowth 
of this interaction. Of particular interest is the interpl ay of public history 
with preserva tion education. 

The origins of preservation educat ion have a strong root in des ign­
related pedagogical stud ies, such as architecture and inter ior design, but 
not exclusively. Paul Hardin Kapp, Lauren Weiss Bricker, and Luis G. 
Hoyos's study, "Documentation and Design in Association: Historic 
Preservation Design Using Social History, Advocacy, and Drawing in the 
Architecture Design Studio," found that historic preservation programs 
can challenge the traditional curricu la offered by schools of architec­
ture. Moreover, historic preservation concentrations offered within larger 
architectural programs present unique opportunities for the education of 
designers-whether they are focusing on preservation or not. From the 
onset, students encounter a building, or a groupin g of buildings and spaces; 
however, they often are not introduced to broad er history that both created 
them or affected them. Moreover, arch itecture students often lack an 
understanding of historic context that is embedded in the historic resource. 
The historic preservation design instructor's primary object ive is to intro­
duce to students how to under stand and document hierarchica l character­
istics of historic environments . Their approach explor es design pedagogy 
that incorporates material documentation, understanding, theory, and 
practice of historic preservation, specifically through the use of socia l his ­
tory, advocacy, and graphic presentation in the historic preservation stud io. 
The primary goal in this pedagogical appro ach is to widen the range of ap­
plications of the st ud ents' architectural skills while recogn izing that ar­
chitecture has social implications within the patrimony of the city. 

Diniz Moreira and Luiz Manuel do Eirado Amorim continue the study 
of preservation architect pedagogy with "Training in the Conservation of 
Modern Arch itecture: A Lat in American Experience" and the challenges 
of preserving modern arch itecture. Issues pertaining to modern build­
ings include the use of new materials that were not fully understood in 
terms of their long-term performance; the use of traditional materials in 
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new ways; the misconception that modern buildings required littl e main­
tenance or were maintenance-free; and the misunderstanding of the pa­
tina as a dirty stain (and not as a natural sign of aging). In this context, it is 
necessary to prepare architects and engineers to face the new challenges 
posed by the conservation of this built her itage. Therefore, they argue that 
there is a need for spec ific training in the conservation of modern archi­
tecture that differs from the traditional one. By considering these train­
ing issues, we also expect to contribute to the discussion of the major 
challenge s faced by the conservation of modern architecture. 

Focusing spec ifically on building interiors is Melissa Santana and 
Valerie L. Settles's innovative research on "Integrating Hi storic Preserva­
tion into the Undergraduate Interior Design Curriculum ." They have 
found that interior design education most frequently focuses on develop­
ing new spaces; however, it is increasingly important for designers to uti­
lize existing buildi~gs in pursuit of more susta inabl e design strategies. 
Although many believe that sustainabl e design addresses only environ­
mental issues, it also encompasses economic and social aspects, as does 
historic preservation. Consequently, Santana and Settles see historic pres ­
ervation as a natural choice for inclusion in an interior design curriculum 
because it is a technique that allows students to integrate sustainable char­
acteristics into a design solution. Due to this natural fit, students are able 
to understand preservation terminology and apply the standards that are 
often required for a certified rehabilitation. 

Robert Benedict and Cari Goetcheus add to the design-related peda­
gogical milieu through the real estate profession in "The Critical Role 
of Preservation in Graduate Real Estate Curricula." Their premise is that 
preservation curricula have long offered single courses in related fields to 
broaden the horizons of preservation students, yet a consistent dilemma 
has been balancing the need to provide preservation-focused skill sets 
(i.e., preservation theory, historic style ident ification, preservation law, 
etc.) with rudimentary exposure to the variety of discipline realms in 
which preservation resides (i.e., real estate development, public poli cy, 
land use planning, etc.). This chapter delves into one of those discipline 
realms within which preservation resides, real estate development , to ad­
dress a perceived curricula gap within graduate real estat e programs. The 
perceived weakness in real estate pedagogy is that for real estate develop­
ment students interested in the adaptive reuse of historic properties and/ 
or taking advantage of historic tax incentives there is littl e preservation 
training currently offered, yet a demand exists. 

The last two contr ibuting chapters, "Social Science Research Meth­
odologies and Historic Preservation: Broadening the Possibiliti es for a 
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Preservation Thesis" by Jeremy C. Wells and "Learning Among Friends: 
Using Heritage-Based Educational Practices to Improve Preservation Law 
Pedagogy," by Barry L. Stiefel and Gilbert S. Stiefel, propose that how 
pedagogical methods are used in preservation programs may need to be 
reconsidered for qualitative improvement. Each of their approaches has 
studied others who have questioned the way we learn best. Wells looks at 
the empirical master's thesis, exploring areas in which social science re­
search methodologies can be applied to specific historic environment 
research questions . While there is a wide array of social science research 
methodologies available from grounded theory to phenomenology, many 
of these approaches can be a poor fit given the limited resources and disci­
plinary background of a master's student, but a few, such as content analy­
sis, lend themselves more naturally to the pragmatic approach demanded 
by master 's-level research. Wells also discusses ways to more effectively 
mentor students, especially in the problems encountered with human sub­
ject research, such as obtaining appropriate samples along with the im­
portance of creating and sticking with a work plan. 

Stiefel and Stiefel propose that historic preservation professionals' per­
spectives are shaped by educational experiences. Indeed, certain subjects 
may be learned more efficiently using methods developed by other cul­
tures. This premise is exhibited in the teaching of historic preservation 
law and legal practice. The traditional Socratic method, as developed by 
Harvard University's Christopher Columbus Langdell, is compared with 
the havruta method used by the Jewish people, with preservation law used 
in place of Jewish religious law in a secular academic setting. Therefore, 
exposure to learning about preservation using methodologies developed 
by different cultural traditions might facilitate a richer experience, includ­
ing other subjects besides preservation law. 

A final chapter focuses on the outcomes of the scholarship. Here, the 
editors have analyzed where we appear to be now, the directions we ap­
pear to be headed, as well as other directions that should be considered. 
As mentioned previously, the intention of this scholarship is to be the 
beginning of a new line of inquiry-not the end all. We not only hope, but 
also look forward to what lies ahead in the teaching of historic preserva­
tion and how it can always be made better. In the words of the late Robert E. 
Stipe, "basically it [historic preservation] is the saving of people and lives 
and cities-not just buildings-that is important to all of us. We have be­
fore us the unparalleled opportunity, if we are determined, to contribute 
significantly to upgrading the quality of human existence . If we can 
achieve this, to some extent at least, the architecture and history [and 
everything else] will fall into place."63 
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